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Abstract: Improving knowledge transfer within the SEN ecosystem is a key
tactic to enhance the Special Educational Need (SEN) learning process in
Mauritius. Nonetheless, it has been noted that there is still a lack of study in
this field. Therefore, the goal of this study is to examine how Occupational
Therapists (OTs) use online Knowledge Transfer (KT) tools to transfer
knowledge to the SEN environment. To do this, the initial goal was to find
out which of the three respondents—parents, other professionals, and
occupational therapists—used online resources most frequently to transfer
knowledge. The second goal was to ascertain which of the three respondents’
online resources was better at transferring the knowledge, and the third goal
was to look into any possible connections between online resources and their
effectiveness using three respondents each. A closed-ended questionnaire
was utilized to survey 55 OTs on the island to gather information on the
effectiveness and usage of the online resources they used with parents,
teachers, and other professionals. Microsoft Excel 2019 and IBM SPSS
Statistics 26 were then used for additional data analysis. 22 online resources
were analyzed and the Kruskal-Wallis test was used to assess how the means
differed for the three respondents namely teachers, other professionals and
OTs. While e-journals, e-posters, e-conferences, emails, websites, online
libraries, online encyclopedias, virtual communities of practice, virtual focus
groups, and virtual workshops were significantly more effective ways for OTs
to transfer knowledge to other professionals than to both parents and
teachers, e-journals, emails, online libraries, webinars, virtual communities
of practice, virtual focus groups, and virtual workshops were significantly less
used when communicating with other professionals. However, it has been
concluded that OTs found it harder to use KT tools with teachers and parents
which could be due to several reasons. Therefore, more research is advised
to investigate other KT tools to support them.
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INTRODUCTION

According to the Organization for Economic Co-operation and Development
(OECD, 2012, 2018), a strong foundation for the prosperity and well-being of both
people and society at large is achieved by providing high-quality education to all
citizens. Similarly, the UNESCO and UNICEF have been strongly advocating for
high-quality education as a fundamental human right (UNICEF, 2014; UNESCO,
2018). Nevertheless, despite the efforts made by numerous countries globally
towards the attainment of high-quality education and fulfilment of the
Sustainable Development Goal 4, it has been observed that learners with
disabilities remain a small segment of the population which is still being excluded
from inclusive and equitable quality education (McLinden et al., 2022). According
to some studies, SEN students are still struggling to realize their full potential in
terms of their intellectual, social, and emotional development (Gedfie et al.,
2021). The rising population of Special Educational Need (SEN) students are
becoming more and more problematic as different solutions are needed for
different kinds of special needs, including hearing, vision, motor, and other
developmental impairments compared to children in general with a distinct
teaching strategy. Despite the implementation of the inclusive education which
guarantees that every child, irrespective of their special needs, abilities, or
backgrounds, needs to have equal access to and full participation in all facets of
school life (Sitopu et al., 2024; Guna et al., 2024; Fawait et al., 2024), the burden
of meeting the requirements of all students including that of the SEN has fallen
on the shoulders of the school teacher.

Hence, to create a more welcoming and supportive learning environment, it
has become a priority to promote collaboration between teachers, students, and
communities to facilitate the elimination of social, curricular, and physical
barriers that may impede student participation (lksal et al., 2024; Syakhrani &
Aslan, 2024; Judijanto et al., 2024). Only the teacher’s efforts are insufficient to
address the diverse requirements of SEN students, particularly when it comes to
inclusive pedagogy. Therefore, to overcome these obstacles and attain a well-
rounded development of SEN students, a comprehensive support environment
must be established consisting of various stakeholders seamlessly coordinating
together aiming to enable SEN students to live fulfilling lives, achieve their
potential, and promote social inclusion (Thu et al., 2025). Correspondingly, this
research will be focusing on the collaboration medium of the main SEN
stakeholders that is the teacher, the Occupational Therapist (OT), the parent and
other professionals working with the SEN student.

Occupational Therapists are known to be expert in assessing and intervening
with limitations faced by SEN students in school environments. Sequentially, the
OT needs to transfer his or her knowledge gained from the student or during the
intervention session with the parent, teacher and other professionals working
together to be on the same wavelength and vice versa. For this purpose, OTs use
knowledge transfer (KT) tools to convey their experiential knowledge to other
SEN stakeholders. Regretfully, little study has been conducted to date on the
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efficacy and usage of these KT tools by OTs to parents, teachers and other
professionals. According to UNESCO's (2017) recommendations, information
technology is becoming more and more integrated as a learning tool and is
continuously changing the way that education is taught, and steps must be taken
to ensure that it is used effectively in education training.

Thus, the main purpose of this research is to have an insight of optimum
usage and effectiveness of online resources used by OTs to transfer knowledge to
Special Educational Need ecosystem in Mauritius. In order to do this, the first
objective was to investigate with which of the three respondents, parents, and
other professionals, OTs used online resources the most to transfer knowledge
and which of these online resources were mostly used. The second objective was
to determine with which of the three respondents’ online resources were more
effective in transferring knowledge and which of these online resources were the
most effective and the third objective was to investigate any potential
relationships between online resources and their efficacy with each category of
the respondents.

LITERATURE REVIEW

Special Educational Need

Special Educational Needs (SEN) typically refers to people who have learning
impairments as well as physical, developmental, communicative, behavioral, and
emotional issues (Bryant et al., 2019). While some of these people are known as
having "visible" disabilities because of their obvious differences (like physical
challenges), others with less obvious differences (like autism spectrum condition)
are known as having "invisible" or "hidden" disabilities (Radulski, 2022). Prior
studies have linked SEN to poor academic, social, and emotional functioning
(Avramidis et al., 2020; Heiman & Olenik-Shemesh, 2020; Cara, 2013), lower peer
acceptance, fewer friendships, and fewer interactions than their peers (Schwab
et al., 2021). Moreover, according to Goh et al., (2021) and Martin et al., (2017),
SEN children struggle to participate in academic and social activities, and they
lack social-emotional and behavioral competencies.

Inclusive Education

Inclusive education is a method in the educational system that seeks to
guarantee that all children, regardless of their abilities, backgrounds, or special
needs, have equal access to and full participation in all aspects of school life
(Sitopu et al., 2024; Guna et al., 2024 and Fawait et al., 2024). SEN students are
unique individuals who require a different teaching strategy than other children.
Therefore, through inclusive education, they benefit from academic knowledge
as well as social, emotional, and cognitive development which is essential for
their survival in the future (lksal et al., 2024; Syakhrani & Aslan, 2024).
Furthermore, inclusive education guarantees that each student's abilities and
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potential are recognized and maximized, improving their prospects for success in
the future and making a constructive contribution to society (Mulima et al., 2024).

In terms of policy, culture, and practice, inclusive education is nevertheless
context-specific despite widespread adherence to these fundamental principles
(Ainscow, 2020; Lindner et al., 2023; Moberg et al., 2020; Sharma et al., 2006;
Takala et al., 2012). More than simply administrative changes are needed to
create inclusive classroom environments; teachers also need to create
instructional strategies that value and respect each student's unique
characteristics (Fernandez, 2021). According to Marimuthu and Cheong (2015),
inclusive education relies on professionals' dedication and positive views. They
must respect and value students and recognize that, given the right support, SEN
students can surpass expectations. For a better understanding of the SEN student's
growth, all the professionals who deal with them - referred to in this study as the
SEN ecosystem - should be in continual communication and sharing information
about the student's progress.

Special Educational Needs Ecosystem

SEN children frequently encounter obstacles that keep them from reaching
their full potential. Physical restrictions, a lack of access to high-quality
education, prejudice and social stigma, and a lack of environmental assistance
are a few examples of these difficulties. In this sense, it is critical to understand
that disability is a complicated social issue as well as a medical one (Sari et al.,
2021). Thus, to establish a welcoming and encouraging atmosphere for SEN
students, a holistic approach including several stakeholders is required. A strong
ecosystem of support is a key element in establishing a supportive environment
(Aulia et al., 2025).

Numerous fields have adopted the ecosystem notion, including the social
sciences (Oksanen & Hautamaki, 2015; Schwind et al., 2016), media and
healthcare (Kahn et al., 2012; Walpole et al., 2016), and educational discourse
(Niemi, 2016, 2021a, b; Niemi et al., 2014). In technological contexts, ecosystems
have also been used to highlight the value of collaboration across many parties
(Moore, 2006). Others highlight the ecosystem's function as an alternative to the
conventional educational system (Knowledge Works, 2012), while some defined
the ecosystem as a balance amongst various stakeholders in the educational
process, such as teachers and students (Pearce & McCoy, 2007; Hannon, 2017).
In this study, the SEN ecosystem is defined as stakeholders like parents/ families,
teachers and professionals working together to improve the learning process of
SEN students.

The family, educational institutions, and the larger community all play an
active role in the educational ecosystem as they provide emotional, practical,
and advocacy support for these children (Dayanti & Pribadi, 2022). In order to
help SEN children reach their full potential, the family is the primary pillar
(Rachman et al., 2023). According to a study done by Smith et al., (2022),
children's academic performance and adaptive abilities improve more when
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families participate in therapeutic therapies and individualized education plans
(IEPs). This cooperative approach improves the consistency of support given both
at home and in institutional settings and fortifies the parent-professional
collaboration.

Furthermore, in order to help SEN children reach their full academic and
social potential, educational institutions must work in tandem with families to
provide high-quality inclusive education. Schools create inclusive learning
environments by adapting their curricula and instructional strategies to meet
each student's unique requirements. It has been observed that teachers having
special education credentials and experience working with SEN srudents can make
a significant difference (Yoneda, 2020). Competent teachers are better able to
provide adaptive and inclusive teaching, which is essential to accommodate the
various needs of students (Griggs, 2022).

Over and above, professional support services, such as therapy, early
intervention, rehabilitation, psychiatric counselling, and financial aid for children
are essential (Thu et al., 2025). It is well established that having professionals
from different disciplines working together in provision services for SEN students
is the most effective approach to promote holistic development across life
domains (Briggs, 1997; Rapport et al., 2004). Professionals involved in cross-sector
service provision for SEN can be speech and language therapists, occupational
therapists, physiotherapists, teachers, social workers, general practitioners,
psychologists, and so on (Castro-Kemp and Samuels, 2022). Lastly, to establish a
holistic ecosystem, cooperation between the public and private sectors is crucial
for the delivery of services and support (Khoiriyah & Siswanto, 2024). SEN children
can thrive in a friendly and nurturing environment created by an inclusive and
compassionate society. Raising knowledge and comprehension of disabilities,
eradicating discrimination and stigma, and offering accessible facilities and
services are ways to do this (Rachman et al., 2023).

Knowledge Transfer

Knowledge Transfer (KT) is defined by Singley and Anderson (1989) as how
knowledge is acquired in one situation and is applied (or is failed to apply) to
another. It can be described as the process where knowledge flows from one
individual to another through a/ some channels (Abou Hashish, 2017). According
to Nguyen and Burgess (2014), knowledge moves between a root and a recipient
and where knowledge is given and practiced and occurs when actors both source
information from and share it with each other (Kase et al., 2009), which is
subsequently successful when it improves the recipients’ performance (Argote &
Fahrenkopf, 2016). This study emphasized on the knowledge transfer process from
the OT to the other SEN stakeholders, that is teacher, parent and other
professionals. In order to improve SEN learning, the SEN ecosystem should be on
the same wavelength that is, all of them should be aware of the SEN student
profile, the difficulties being encountered by the student, the objectives being
worked on and to be achieved with the SEN student as well as the different
intervention strategies being implemented with the SEN student by all the
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professionals. Hence, a good knowledge transfer needs to take place amongst
the different stakeholders to establish this holistic approach. This study
investigated on the different online KT resources used by the OT to transfer
knowledge to the other SEN stakeholders that is parent, teacher and other
professionals who work together for the SEN student.

Online Knowledge Transfer Tools

As per prior research, a practical and efficient way to disseminate important
research to stakeholders, including the public, healthcare practitioners, and
policymakers, is through Information and Communication Technologies (Ho et al.,
2003). Knowledge transfer tools facilitate the successful transfer of knowledge
between individuals since it has been defined as a process in which people
exchange skills, experience, competencies, knowledge, and capabilities (Argote,
2011; Wambui et al., 2013). Therefore, 22 online resources were examined in
this study as KT tools that OTs have been utilizing to transfer their experiential
knowledge to other SEN stakeholders. The table below details each of the KT
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tool.

Table 1: Online Knowledge Transfer tools used by OTs

SN

Online
Resources

Previous Research

E-Leaflets

E-leaflets offer the benefit of providing information in an eye-catching,
concise, and visual way, and they can be accessible at any time and
disseminated extensively. The effectiveness of leaflets can be attributed to
their accessibility and usefulness, since they can be read at any time and
carried anywhere, as well as their capacity to provide the necessary
information in a concise manner (Hamalding et al., 2025). Individuals, families,
groups, and even communities can all benefit from using e-leaflets (Milah,
2022).

E-Newsletter

An electronic periodic publication used to provide information with interested
readers, such as news updates, survey results, new research findings, event
reminders, and other resources, is called an e-newsletter. Email is used to
spread it. A good e-newsletter is brief and provides readers with useful
information on a topic or issue, such as contact details and knowledge. No
matter where they are, anyone with an email account can simply receive it
(UNICEF, 2024).

E-Book

An e-book is an electronic version of a printed book (Siegenthaler et al., 2010)
or or an electronic text that is available in a digitally encoded format readable
via an electronic device (Wexelbaum et al., 2011). According to Radovi¢ et al.,
(2020), e-books are made to accommodate the teaching and learning
requirements of students, enabling a high level of involvement and feedback
during the learning process. According to some researchers (Al-Astal & Zaydah,
2015; Collins et al., 1997; Glasgow, 1997; Short, 2010), e-books are useful
because they help students understand concepts, facilitate successful learning
experiences, and help them develop specific skills. This suggests that e-books
increase students’ motivation to learn.

E-journals

E-journals are publications that are accessible online or through electronic
media and are designed to be easily readable by anyone in need of scientific
data (Sawitry, 2011). Manjunatha and Kumar (2019) looked at how students and
instructors used e-journals. Using a survey approach to gather data, the study
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discovered that the majority of students and teachers use e-journals at
libraries.

E-poster

According to Duchin and Sherwood (1990), an electronic poster is a
conventional poster that uses a well-planned arrangement to communicate
information. It should have a logical flow of information, clear images, and
little text for easy comprehension and real-world application.
E-Posters are multimedia for digital publications that aim to offer a variety of
information (Erivan, 2019). Additionally, they do include visual information in
the form of eye-catching colors and graphics. Achieving student learning
outcomes was significantly aided by the use of appropriate learning material
like e-books (Niruri et al., 2023).

E- Conference
proceedings

The written record of a conference, congress, symposium, or other gathering
organized by a society or association is known as a conference proceeding.
Abstracts or reports of the papers that were delivered by the attendees are
typically included in the E-Conferecne proceedings (Penn State library, 2024).
However, E-conference proceedings are digital ones.

E-reports

Periodically or as needed, e-reports can be produced as digital documents with
tabular, graphic, or descriptive formats (Sachdeva & Bhasin, 2020). The e-
report program's goal is to identify the stakeholders who are in charge of and
involved in educational services for the success of education, which
encompasses the full planning, execution, and evaluation process in
accordance with roles and responsibilities (Permana & Daniswari, 2021).
Stakeholders can enter, assess, and retain data more securely and prevent loss
with e-reports (Febriyanto et al., 2020).

E-Maps

Computer-generated mind maps, or "e-maps,” are capable of organizing and
presenting complex information in a way that is simple to comprehend. E-
Mapping is a potent organizational and e-learning tool that may graphically
represent key ideas, concepts, images, and subtopics as well as the
connections between them. An E-Map is a type of graphic organizer that can
be used online and rapidly produce succinct representations of concepts,
intricate relationships, knowledge, and information. A visual method of
organizing information and creating knowledge is through mind and concept
maps. They offer a potent visual representation that can illustrate intricate
connections and data and connect newly acquired knowledge to existing
understanding (Ruffini, 2008).

E-Picture

According to Merriam-Webster (2025), an emoji also known as e-picture is any
small image, symbol, or icon that is used in text fields in electronic
communication (such as text messages, emails, and social media) to convey
information concisely, express the writer's emotional attitude, or convey a
message in a playful way without using words.

10

E-magazine

An E-Magazine is a type of instructional resource that is created digitally
utilizing computers, tablets, iPads, and smartphones rather from paper sheets
(Jaya, 2019; Nuraida et al., 2022). E-magazines are a vital part of
contemporary education because of their many advantages, which include
accessibility, interaction, and current information (Mcgeown et al., 2016;
Zulfarina et al., 2021). Accessibility and convenience are two of the main
benefits of using e-magazines as digital teaching resources; thus, the potential
of this e-magazine to improve learning outcomes, engagement, and
accessibility in the digital age makes its development urgent (Anggraini et al.,
2022; Saraswati et al., 2019).
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11

Emails

Electronic mail (EM) is an electronic communications system that sends
information from one person/site to another (one-to-one communication) or
from one person to multiple persons at the same time (Cross & Raizman, 1986).
When utilized as a pedagogical tool, it enables the instructor to facilitate
information transmission and support interactions that would not otherwise
occur during a class session (Kim et al., 2016). Furthermore, emails delivered
by course instructors serve to push students to achieve good learning outcomes
(Lewandowski, 2015). Today, health professionals utilize email to collaborate
and get consultations from other experts since it allows for the easy sharing of
information, improves effective communication, and may improve patient care
(Malka et al., 2015).

12

Websites

One technology that may be defined as a collection of related network web
resources, like web pages or multimedia material, that are published on at
least one web server and usually identified by a shared domain name is a
website (Kaur, 2018). According to Yuniva and Anshori (2017), they can be
thought of as a group of sites that display data, either static or dynamic, that
creates an interconnected building structure with hyperlinks connecting each
component.

13

Online library

E-library is an essential source for gathering valuable information on preferred
topics (Magsood et al., 2021; Sun and Yuan, 2012). Electronic-library is gaining
attention in the current era, allowing all users to access well-managed
knowledge repositories (Cidral et al., 2018: Meskhi et al., 2019; Atkinson, 2021;
Trappey et al., 2021; Anjaria, 2020; Islam et al., 2011). Besides, the users can
access an e-library with some resources such as e-books, e-journals, and
educational websites. These services are accessible for the users (Abbas et al.,
2021; Li et al, 2019; Zakaria, 2021; Ocran, 2020) to embrace and acquire the
knowledge related to their concerned topics (Pinho et al., 2020; Azadi et al.,
2021 and Moradi et al, 2021).

14

Online
encyclopedia

A book with an alphabetized list of knowledge terms and brief information
supplied in electronic format is called an electronic encyclopedia (Rahma,
2018). Digital encyclopedias provide a number of benefits, including organized
content presentation, accessibility, interactivity, and multimedia and visual
components that aid with concept clarification (Sarinah et al., 2024).

15

Online
discussion
forums

Online discussion forums are a ubiquitous communication tool within an online
learning environment (Nandi et al., 2009). They claimed that online discussion
boards have proven to be effective communication tools for fostering
engagement, exchanging ideas, and disseminating knowledge between
teachers and students. The online discussion forums are asynchronous, all
participants in the learning process can speak with one another whenever and
wherever they choose, negating the need to schedule in-person interactions.
By posting in an online forum, anyone can participate in the conversation at
any time and from any location (Nandi et al., 2011).

16

Blogs

Blogs are multimodal, web-based, socially reflective texts that can improve
discussion and participation in classes. According to empirical research, blogs
can foster an environment for reflection (Hourigan & Murray, 2010; Yang,
2009), encourage peers to offer emotional and informational support to one
another through the networked commenting feature across time and space
(Deng & Yuen, 2011; Hall & Davison, 2007), and encourage the co-construction
of knowledge (Du & Wagner, 2007; Oravec, 2003). According to Sulasmianti's
(2018) research, blogs can help with a nhumber of issues that arise during the
learning process.

17

Wikis

With a web-based interface, a user community can update a collection of
webpages that make up a conventional wiki (Baumeister et al., 2007). A
specific topic is covered on each page (Lange, 2007; Sauer et al., 2005; Wagner,
2004). Research on wikis' pedagogical implications supports the claims made in
(Butcher and Taylor, 2008; Gray et al., 2010; Hewege and Perera, 2013) that




456

JOURNAL OF ASIAN AMERICAN STUDIES

28.2

when used properly, wikis enhance the teaching and learning process.
According to Dhindsa et al., (2011), the wiki permits the application of
educational and learning approaches like cooperative and collaborative
learning. Additionally, Gray et al., (2010) stated that a collaborative
technology is a tool that encourages knowledge sharing and, in reality, enables
participants to turn a shared experience that lacks obvious intervention
opportunities into one that can be controlled by the communities to which the
participants themselves belong.

18

Webinars

According to Gegenfurtner and Ebner (2019), webinars are web-based seminars
in which lecturers and students are synchronously interacting in real time using
webcams and voice over IP while being connected live across remote
geographic locations using shared virtual platforms. It is a unique instance of
online conferencing that supports teaching and learning in education. They are
one type of internet communication tool that helps professionals share their
experiences and convey scientific information (Li et al., 2019).

19

Virtual
Communities
of Practice

According to Alavi (2013), the Virtual Communities of Practice (VCoP) is a social
network of people who communicate via social media, possibly overcoming
political, social, and psychological barriers to pursue shared interests or
objectives. A study by Wegner et al., (2002) defined a community of practice
is a group of individuals who engage, learn from one another, form
relationships, and ultimately grow to feel a feeling of commitment and
belonging. Individuals in a VCoP have been seen to learn how to accomplish
their knowledge-seeking goals as a group (Frank et al., 2017). Recent research
has tended to present the VCoP as structures—tools that organizations and
policymakers can purposefully develop for the aim of disseminating
information in a targeted manner (de Carvalho-Filho et al., 2020; Zamboni et
al., 2020).

20

Virtual/
digital
Storytelling

Digital storytelling, according to McLellan (2006), is the art and craft of
experimenting with various media and software programs to use digital media
to convey tales in fresh and impactful ways. Rule (2010) described digital
storytelling as potent because it combines voice, narrative, music, and visuals
to give people, circumstances, experiences, and fresh insights life. Prior
research has demonstrated that digital storytelling aided in the development
of critical thinking and problem-solving skills (Chen & Chuang, 2020; Yang &
Wu, 2012; McLellan & Wyatt, 2006), digital, global, technological, visual, and
knowledge literacy (Brown et al., 2005; Cetin, 2021), communication skills
(Karakoyun & Kuzu, 2017; Mnisi, 2015; Al-Amri, 2020; Oztirk & Tunc Ayvaz,
2017), creativity and critical thinking (Anggeraini, 2020; Tabieh et al., 2021),
research skills (Cicek, 2018), and integration skills (Kabaran et al., 2019).

21

Virtual focus
group

According to Traynor (2015), a focus group is a collection of people chosen by
researchers to talk about and offer feedback on a research topic based on
individual perspectives and experiences. Accordingly, an online focus group is
a computer-mediated "communication event” (Albrecht et al., 1993) that uses
a videoconferencing application to conduct the discussion in real time and aims
to replicate the general format (Williams et al., 2021 and Kite and Phongsavan,
2017). The expectation that participants and the researcher possess a certain
degree of computer literacy is one of the primary features of an online focus
group (Lobe, 2008).

22

Virtual
Workshop

According to Engineering Education Australia (2025), a virtual workshop is an
organized, live, online classroom-style training and professional development
delivery technique. Promoting education, collaboration, problem-solving, or
the generation of fresh concepts is the aim. Whether the workshop is
conducted virtually or in person, the location is essential to fostering an
atmosphere that encourages innovation, teamwork, and fruitful participation
(Glowbl, 2024).
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METHODOLOGY

3.1. Methods

The researchers employed a quantitative approach to investigate the
effectiveness and utilization of online resources used by Occupational Therapists
as knowledge transfer tools to tran knowledge to the SEN ecosystem in Mauritius,
with the objective of enhancing the SEN learning process. Hence, a survey was
conducted with the OTs to gather information. The research questions
investigated into this study are as follows; (1) Which of the three respondents,
parents, and other professionals, OTs used online resources the most to transfer
knowledge and which of these online resources were mostly used? (2) Which of
the three respondents’ online resources were more effective in transferring
knowledge and which of these online resources were the most effective? (3) What
is the relationship between online resources and their efficacy with parents? (4)
What is the relationship between online resources and their efficacy with
teachers? (5) What is the relationship between online resources and their efficacy
with other professionals?

The hypothesis hereby tested was:
Hypothesis

Ho: Online Resources have no impact on Effectiveness of Knowledge Transfer
Tools

Hq: Online Resources have a significant positive impact on Effectiveness of
Knowledge Transfer Tools

3.2. Participants and Recruitment
For this study, sixty-three participants were chosen by a purposive sampling
technique. The following particular criteria were used to choose the participants:

i. Occupational therapists must be operating in Mauritius, ii. they must be
registered with the Allied Health Professional Council of Mauritius, and iii. they
must have worked with SEN students for at least a year. The chosen participants
were initially contacted by phone, and the purpose and process of the study were
thoroughly described. Eight participants subsequently left the research.
Ultimately, there were 55 individuals in the study's final sample.

3.3. Data Collection Procedure

Individual data collection was carried out with the 55 OTs. Following their
verbal assent, they received an email with a questionnaire and a consent form.
The participants were then contacted via WhatsApp based on their availability,
and the questionnaire was read and explained to them. The researchers then
recorded the responses.

3.4. Data Collection Tool

The instrument used to collect data was a close ended questionnaire having
the purpose of capturing views of OTs regarding the usage and effectiveness of
online resources as knowledge transfer tools used with parents, teachers and
other professionals.
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The questionnaire was segmented into two sections, Section A and Section B.
The Section A recorded the basic demographic information about the participants
and the Section B was used to gather responses on the usage and effectiveness of
the online resources as knowledge transfer tools to parents, teachers and other
professionals segmented into three columns designed for each population
(parents, teachers and other professionals). The replies were assessed using a
five-point Likert scale with five elements classified as ‘1 = Never 2 = Rarely 3 =
Sometimes 4 = Often 5 = Always’ for the usage and ‘1 = Not effective 2 = Slightly
effective 3 = Moderately effective 4 = Effective 5 = Very effective’ for the
effectiveness of online resources section.

As stated above, the original sample consisted of 63 OTs. 8 denied
participation and hence the targeted sample resulted in 55 OTs. The
questionnaires were filled by 55 OTs working in Mauritius.

3.5. Reliability and Validity

Ten occupational therapists participated in a pilot testing process to assess
the questionnaire's face and content validity. In addition, the responses to the
sets of statements measuring Online Resources under both Usage of Knowledge
Transfer Tools and Effectiveness of Knowledge Transfer Tools were tested for
reliability (Table 2), as well as construct validity and sample adequacy (Table
3) in SPSS.

According to past research, reliability coefficients reflect a good level of
internal consistency if they are at least 0.6 (Malhotra, 2019). In Table 2 below,
all the coefficients were more than 0.6, confirming that the survey questionnaire
was internally consistent.

Table 2: Results of reliability tests (n = 55)

Cronbach Alpha Coefficient

Number of | Parents | Teachers | Other
items Professionals

Usage of Knowledge
Transfer Tools
Online Resources 22 .953 .948 .953
Effectiveness of
Knowledge Transfer Tools
Online Resources 22 .970 .981 .979

Secondly, using exploratory factor analysis to test construct validity (Tavakol
and Wetzel, 2020; Dabbagh et al., 2023) by way of principal components analysis
and Varimax rotation, Bartlett’s test of sphericity turned out to be significant for
each construct, i.e., 0.05 or less (Table 3 below). At the same time, construct
validity showed that the constructs were unidimensional (Ziegler and Hagemann,
2015).

Table 3: Results of construct validity and sample adequacy tests (n = 55)
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Parents Teachers Other Professionals
Bartlett test KMO-stat |Bartlett test KMO-stat [Bartlett test KMO-stat
(Validity) (Adequacy) |(Validity) (Adequacy) | (Validity) (Adequacy)
y2-stat e;lu o x2-stat s;lu o y 2-stat \Bs-alu o

Usage of

Knowledge

Transfer Tools

Online

R 1388.874 |< .01 |.737 1318.910 |< .01 |.662 1154.889 |< .01 |.780

esources

Effectiveness

of Knowledge

Transfer Tools

Online

R 1526.153 |< .01 {.690 1224.076 |< .01 |.725 1802.473 |< .01 |.713

esources

Thirdly, the results of sampling adequacy testing, confirmed that the survey
data accommodated exploratory factor analysis, measured by the Kaiser-Meyer-
Olkin (KMO) statistic. The results for construct validity and sample adequacy
shown in Table 3 indicated that the p-values for Bartlett’s test were all significant
at the 1% level, thereby showing that the constructs passed construct validity
testing (Field, 2016).

3.6. Ethical Considerations

The Ministry of Education, Tertiary Education, Science, and Technology of
Mauritius granted ethical approval through its Research and Ethics Committee
(REC). Before the study began, participants were given extensive information on
the study's aim, objectives, and process. Participation in this study was voluntary
and anonymous. All data were obtained anonymously, and participants'
confidentiality was maintained.

3.7. Statistical Analysis

Microsoft Excel 2019 and IBM SPSS Statistics 26 were used for all statistical
analyses. It was crucial to perform normality checks for every variable before
selecting the appropriate tests. According to the SPSS results, at least one of the
three variables was not normally distributed for every mean comparison (both for
the effectiveness and usage of knowledge transfer instruments). Therefore, the
Kruskal-Wallis test, which is its non-parametric test, was employed to evaluate
the differences between the means instead of the one-way ANOVA. The means
and standard deviations of the scores for each Likert statement, along with the
test-statistic and p-value, are displayed in Table 3 for each comparison of means
among the three respondent groups. Below each table, the data have been
interpreted using the 0.05 and 0.02 significance levels, respectively. SPSS-
generated non-parametric post hoc tests assisted in identifying significant
variations between means; these will be the only differences that are analyzed.




460

JOURNAL OF ASIAN AMERICAN STUDIES 28.2
RESULTS
Table 4: Usage of online resources
Parents Teachers Other Test- p-value
professionals statistic
E-Leaflet 1.87 £1.23 1.91 £1.19 2.06 + 1.01 1.656 .437
E-Newsletter 1.62 + 1.03 1.74 £ 1.17 1.96 + 1.17 3.230 .199
1.73 £ 1.08 1.96 + 1.20 2.31+£1.36 8.871 .012*
E-book
. 1.56 + 1.03 1.67 £ 1.16 2.07 £1.28 9.143 .010*
E-journal
1.98 + 1.14 1.94 £+ 1.20 2.15 £1.05 1.432 .489
E-Poster
E-Conference 1.45 + 0.80 1.45 + 0.87 1.79 + 1.28 4.402 11
proceeding
2.82+1.34 2.71 £1.29 3.09 £ 1.04 2.832 .243
E-Reports
1.38 £ 0.65 1.42 + 0.74 1.62 +0.92 2.935 .230
E-Maps
. 2.80 +1.31 2.80 +1.25 2.89 +1.30 0.211 .900
E-Picture
. 1.64 £ 0.95 1.62 + 0.87 1.79 £ 1.20 1.017 .602
E-Magazine
. 2.73 £1.01 2.75 £ 1.06 3.45+1.26 16.390 .000**
Email
. 2.47 +1.09 2.55 £1.12 3.00 + 1.18 6.795 .033*
Websites
. . 1.85+0.98 2.14 £1.13 2.78 £ 1.25 17.370 .000**
Online Library
Online 1.69 + 1.04 2.00 £1.22 2.51 £1.12 9.543 .008**
encyclopaedia
Online discussion 1.73 £ 0.95 1.83 +1.09 2.43 £ 1.09 8.452 .015*
Forum
1.70 £ 0.97 1.70 £ 0.97 1.80 + 1.09 1.192 .551
Blog
. 1.57 £ 0.74 1.58 £ 0.73 1.90 = 1.09 4.415 .110
Wikis
. 1.91 £ 1.08 2.02 £1.19 2.70 £ 1.09 13.749 .001**
Webinar
Virtual community 1.98 £ 1.13 1.82 £ 1.00 2.58 + 0.98 12.771 .002*
of practice
Virtual story telling 1.44 £+ 0.74 1.47 + 0.89 1.60 + 1.26 1.091 .580
. 1.55+0.86 1.56 + 0.91 2.09 £ 1.26 8.202 .017*
Virtual focus group
. 1.60 = 0.89 1.71 £ 0.99 2.34 £1.23 12.759 .002*
Virtual workshop

"p <0.05,

" p < 0.01; ps for parents, p, for teachers
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According to the p-values in Table 4, it was found that OTs used e-journals
(p1 = 0.017, p, = 0.046), emails (p1 = 0.001, p, = 0.002), online libraries (p1 =
0.000, p, = 0.018), webinars (p1 = 0.002, p, = 0.009), virtual communities of
practice (p1 = 0.002, p, = 0.020), virtual focus groups (p1 = 0.040, p, = 0.040) and
virtual workshops (p:1 = 0.003, p, = 0.014) when transferring knowledge to both
parents and teachers significantly less often than they did when communicating
with other professionals.

Also, OTs used e-books (pi = 0.010), websites (pi = 0.047), online
encyclopedias (p1 = 0.007) and online discussion forums (ps = 0.024) significantly
less often with parents (only), as compared to using them when transferring
knowledge to other professionals. Once again, there were no significant
differences between the means scores of parents and teachers for any of the
online resources, meaning that OTs used online resources practically as often with
parents as with teachers for transferring knowledge.

Table 5: Effectiveness of online resources

461

Parents Teachers Other Test- p-value
professionals statistic

E-Leaflet 2.98 + 0.97 3.02 +1.01 3.44+1.16 5.380 .068
E-Newsletter 2.98 +1.00 3.02 + 1.04 3.43 +1.21 4.922 .085
E-book 3.00 + 0.98 3.06 £ 1.05 3.57 +1.17 8.252 .016*
E-journal 2.79 +1.01 2.90 +1.02 3.53+1.21 12.569 .002**
E-Poster 2.96 + 1.00 3.00 + 1.02 3.54 +1.08 9.557 .008**
E-Conference 2.74 £ 0.99 2.76 £ 1.04 3.42 +1.13 11.453 .003*
proceeding
E-Reports 3.58 + 0.88 3.39 £+ 1.07 3.93+0.88 8.195 .017*
E-Maps 2.67 +1.00 2.84+1.10 3.15+1.08 4.130 127
E-Picture 3.35+1.08 3.44 £ 1.12 3.78 +1.14 5.610 .060
E-Magazine 2.63 £ 0.97 2.73 £1.08 3.12 £ 0.75 4.824 .090
Email 3.72 + 0.94 3.69 + 0.93 4.24 £ 1.02 12.448 .002**
Websites 3.55 +1.05 3.63 +1.05 414 £1.13 11.355 .003**
Online Library 3.08 + 1.09 3.38 +1.02 3.86 + 1.11 14.159 .001**
Online 2.96 +1.07 3.20+1.17 3.85+1.13 16.191 .000**
encyclopaedia
Online 3.18 £ 1.07 3.49 £+ 1.18 3.94 £ 1.1 12.370 .002*
discussion
Forum
Blog 2.76 + 1.04 2.91 £1.15 3.18 £+ 1.27 2.408 .300
Wikis 2.80 + 0.92 3.16 + 1.11 3.29 +1.25 3.919 41
Webinar 3.19 £+ 1.10 3.58 +1.03 3.98 + 1.16 13.554 .001*
Virtual 3.04 £ 1.06 3.28 £ 0.97 3.96 + 1.17 17.866 .000*
community of
practice
Virtual story 2.60 £ 1.03 2.87 £1.08 3.28 +1.30 6.862 .032*
telling
Virtual focus 3.04 £ 1.25 3.26 + 1.07 3.88 +1.17 13.588 .001*
group
Virtual 3.10 £ 1.09 3.37 £ 0.96 3.92 +1.07 15.968 .000**
workshop

"p<0.05,  p<0.01; p; for parents, ps for teachers
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As was the case of usage of online resources (Table 4), there were several
significant differences in their effectiveness in transferring knowledge to parents,
teachers and other professionals at both the 5% and 1% levels. Table 5 shows that
there were 15 such differences, whereby OTs found most of these activities being
significantly effective to transfer knowledge to other professionals, as compared
to both parents and teachers.

The p-values indicate that e-journals (ps = 0.004, p, = 0.014), e-posters (p1 =
0.018, p; = 0.030), e-conferences (p1 = 0.010, p; = 0.012), emails (p1 = 0.005, p;
=0.009), websites (p1 = 0.005, p2 = 0.023), online libraries (ps = 0.001, p, = 0.048),
online encyclopedias (p1 = 0.000, p; = 0.017), virtual communities of practice (p:
= 0.000, p, = 0.007), virtual focus groups (p1 = 0.002, p, = 0.017) and virtual
workshops (p1 = 0.000, p, = 0.019) were significantly more effective means for
OTs to transfer knowledge to other professionals than to both parents and
teachers.

However, there were significant differences between only parents and other
professionals, whereby the latter were more effectively communicated with
through e-books (p = 0.028), online discussions (p = 0.001), webinars (p = 0.001)
and virtual story telling (p = 0.027) by OTs. Lastly, there was only one online
resource (p = 0.017), namely e-reports, for which OTs transferred knowledge
more effectively to other professionals than to teachers.

Table 6: Correlation coefficients between usage of knowledge transfer tools
and their effectiveness for parents

Effectiveness of Knowledge Transfer Tools

Online Resources 454%**
" p<0.01

Table 7: Correlation coefficients between usage of knowledge transfer tools
and their effectiveness for teachers

Effectiveness of Knowledge Transfer Tools

Online Resources .385%**
" p<0.01

Table 8: Correlation coefficients between usage of knowledge transfer tools
and their effectiveness for other professionals

Effectiveness of Knowledge Transfer Tools

Online Resources A443%*
" p<0.01

The SPSS-generated results are shown in Tables 6 to 8 above, where it is
observed that, for each group of respondents, all independent variables were
significantly correlated with effectiveness of knowledge transfer tools at the 1%
level, except for one (Table 8). The usage of social media platforms was not




Seegoolam, Narrainen Mauritian Special Educational Needs Ecosystem

significantly correlated with its effectiveness in the case of other professionals (r
=0.234, p = .086) at the 5% level of significance.

Nonetheless, since most, if not all, independent variables in each of the three
sets had significant correlations with the effectiveness of knowledge transfer
tools.

DISCUSSIONS

Since SEN students comprise of a variety of impairments, they require distinct
teaching strategy (Sitopu et al., 2024; Guna et al., 2024; Fawait et al., 2024) not
only from the OT but from all the stakeholders working with them. This study
examined the different online knowledge transfer tools OTs used to transfer
knowledge to other stakeholders in order to get the best solutions for future
recommendations for each category of respondent. As per the first objective of
the study, the usage of the online resources for each category of respondent was
analyzed and compared. From the Table 4, it was found that OTs used e-journals,
emails, online libraries, webinars, virtual communities of practice, virtual focus
groups and virtual workshops when transferring knowledge to both parents and
teachers significantly less often than they did when communicating with other
professionals. Also, OTs used e-books, websites, online encyclopedias and online
discussion forums significantly less often with parents (only), as compared to
using them when transferring knowledge to other professionals.

One common point was observed from the findings of this section which was
that OTs utilized these online resources (e-journals, emails, online libraries,
webinars, virtual communities of practice, virtual focus groups and virtual
workshops) more with other professionals than with parents and teachers.
Several factors can be deduced from this outcome. The first one is that the IT
literacy of other professionals are more than that of parents and teachers and
OTs find themselves more comfortable dealing with other professionals through
these online resources. The second one is other professionals have been trained
to use these online resources more than parents and teachers. The third one is
that the usage of these online resources does not hinder the transfer of knowledge
from the OTs to these professionals and the messages are conveyed. On the other
side of the coin, it can be derived as well that parents and teachers are not well
equipped to use online resources. This may be a consequence of low IT literacy
or lack of training in using these resources. On the second section of usage of
online resources, it was also noted that OTs used e-books, websites, online
encyclopedias and online discussion forums significantly less often with parents
(only), as compared to using them when transferring knowledge to other
professionals. Moreover, it was considered that OTs used some online resources
(e-books, websites, online encyclopedias and online discussion forums) more
frequently with other professionals than with parents. Hence, to summarize the
usage of online resources, OTs used them more with other professionals than with
teachers and parents when compared with all the three respondents. However,
if parents and teacher’s category was compared, there were no significant
differences between the means scores of parents and teachers for any of the
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online resources, meaning that OTs used online resources practically as often with
parents as with teachers for transferring knowledge.

As per the second objective, this research examined the effectiveness of the
online resources with the three categories of respondents. The analysis showed
that e-journals, e-posters, e-conferences, emails, websites, online libraries,
online encyclopedias, virtual communities of practice, virtual focus groups and
virtual workshops were significantly more effective means for OTs to transfer
knowledge to other professionals than to both parents and teachers. Prior
literatures also confirm the effectiveness of these above-mentioned online
resources. According to Sawitry, (2011), E-journals are designed to be easily
readable by anyone in need of scientific data. Duchin and Sherwood (1990) stated
that an e-poster uses a well-planned arrangement to communicate information
and have a logical flow of information, clear images, and little text for easy
comprehension and real-world application. Additionally, Malka et al., (2015)
shared that health professionals utilize email to collaborate and get consultations
from other experts since it allows for the easy sharing of information and improves
effective communication.  Moreover, e-library allows all users to access
well-managed knowledge repositories (Cidral et al., 2018: Meskhi et al., 2019;
Atkinson, 2021; Trappey et al., 2021; Anjaria, 2020; Islam et al., 2011) and online
encyclopedias help in organizing content presentation, accessibility,
interactivity, and multimedia and visual components that aid with concept
clarification (Sarinah et al., 2024). Research has also classified virtual
communities of practice as an effective tool that organizations and policymakers
can purposefully develop for the aim of disseminating information in a targeted
manner (de Carvalho-Filho et al., 2020; Zamboni et al., 2020). Moreso, virtual
workshop was also termed as effective as it helps in fostering an atmosphere that
encourages innovation, teamwork, and fruitful participation (Glowbl, 2024).

The second segment of effectiveness of online resources also unearthed that
e-books, online discussions, webinars and virtual story telling were rated as
effective by OTs between only parents and other professionals. As per previous
literature, the above mentioned online resources have proved their efficacy; e-
books are useful because they simplify concepts, facilitate successful learning
experiences, and help develop specific skills (Al-Astal & Zaydah, 2015; Collins et
al., 1997; Glasgow, 1997; Short, 2010), online discussion forums have proven to
be effective communication tools for fostering engagement, exchanging ideas,
and disseminating knowledge (Nandi et al., 2009), webinars help professionals
share their experiences and convey scientific information (Li et al., 2020) and
digital storytelling aided in the development of critical thinking and problem-
solving skills (Chen & Chuang, 2020; Yang & Wu, 2012; McLellan & Wyatt, 2006),
digital, global, technological, visual, and knowledge literacy (Brown et al., 2005;
Cetin, 2021), communication skills (Karakoyun & Kuzu, 2017; Mnisi, 2015; Al-Amri,
2020; Oztiirk & Tunc Ayvaz, 2017), creativity and critical thinking (Anggeraini,
2020; Tabieh et al., 2021), research skills (Cicek, 2018), and integration skills
(Kabaran et al., 2019). Lastly, e-reports were found to be more effectively to
other professionals than to teachers which aligns to a study done by Permana and
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Daniswari (2021) stating that e-reports helps in success of educational services as
it facilitates the full planning, execution, and evaluation process of stakeholders
in accordance with roles and responsibilities.

As per the third goal of this study, the relationship between the online
resources and their efficacy was tested. The SPSS-generated results are shown in
Tables 6 to 8 above, where it is observed that, for each group of respondents, all
independent variables were significantly correlated with effectiveness of
knowledge transfer tools at the 1% level (Table 8). All independent variables in
each of the three sets had significant correlations with the effectiveness of
knowledge transfer tools. Hence, Ho: Online Resources have no impact on
Effectiveness of Knowledge Transfer Tools was rejected and H1: Online Resources
have a significant positive impact on Effectiveness of Knowledge Transfer Tools
was accepted. This resulted in the deduction that online resources were very
useful to OTs in transferring knowledge to all the three respondents.

To summarise, out of the three categories of respondents, online resources
were more adapted for the other professionals than to parents and teachers which
shows that there is a big work which needs to be done with these two categories
in terms of IT literacy and training. Moreover, it was found that the mean of tools
used with teachers and parents were almost same. If ICT needs to be incorporated
in SEN learning, it will be recommended that more studies be done on these two
groups to improve their work.

CONCLUSION

Knowledge transfer is very important amongst SEN stakeholders as this
is the key to improve SEN learning. By sharing knowledge amongst the different
people working with SEN, new experiential knowledge can be generated which
may fasten the SEN learning process and since time is evolving and the 21 century
skills demand the use of ICT skills, the use of online resources as KT tool amongst
the stakeholders is a must. Unfortunately, it was deducted from this study that
the most of the online KT tools were used with other professionals only. It is
therefore recommended to work on other studies on teachers and parents and
see how to incorporate training sessions on the online resources to better help
them. It is recommended also to have more studies to figure out which of the KT
tools other than ICT which are being used to transfer knowledge to these two
respondents. Nevertheless, this studied had certain limitations as well like small
OT sample and the KT tools were restricted to online resources which can be
extrapolated in future studies.

Acknowledgments

The researchers wish to thank the Higher Education Commission of Mauritius
for their support.

465



466

JOURNAL OF ASIAN AMERICAN STUDIES 28.2

10.

1.

12.

13.

Data Availability Statement

All data are available and can be requested from the corresponding author.
Conflicts of Interest

The authors declare no conflicts of interest.

Funding

This study has received no funding.

REFERENCES

Abbas, J., Wang, D., Su, Z., & Ziapour, A. (2021). The role of social media
in the advent of COVID-19 pandemic: crisis management, mental health
challenges and implications. Risk management and healthcare policy, 1917-
1932.

Abou Hashish, E. A. (2017). Research and knowledge transfer. Bus. Econ.
J, 8, e109.

Ainscow, M. (2020). Promoting inclusion and equity in education: lessons
from international experiences. Nordic journal of studies in educational
policy, 6(1), 7-16.

Al-Amri, H. M. (2020). Digital Storytelling as a Communicative Language
Teaching Based Method in EFL Classrooms. Arab World English Journal, 11(1),
270-281.

Al-Astal, I. H., & Zaydah, A. A. A. (2015). The effectiveness of an E-book on
developing mathematical thinking skills and acquisition of mathematical
concepts among 5th graders in gaza. International Journal of Computer
Applications, 116(21).

Alavi, S. (2015). Collaborative customer relationship management-co-
creation and collaboration through online communities. In Marketing and
Consumer Behavior: Concepts, Methodologies, Tools, and Applications (pp.
923-939). IGI Global Scientific Publishing.

Albrecht, T. L., Johnson, G. M., & Walther, J. B. (1993). Understanding
communication processes in focus groups. Successful focus groups:
Advancing the state of the art, 5, 1-64.

Anggeraini, Y. (2020). An Investigation of the studentsopinion on the use of
digital storytelling in learning English. ELT-Lectura, 7(1), 47-51.

Anggraini, V., Priyanto, A., & Yeni, I. (2022). Inovasi media e-magazine untuk
stimulasi kemampuan sains anak usia dini. Jurnal Pendidikan Tambusai, 6(1),
11530-11537.

Anjaria, K. (2020). Negation and entropy: Effectual knowledge management
equipment for learning organizations. Expert Systems with Applications, 157,
113497.

Argote, L. (2011). Organizational learning research: Past, present and
future. Management learning, 42(4), 439-446.

Argote, L., & Fahrenkopf, E. (2016). Knowledge transfer in organizations:
The roles of members, tasks, tools, and networks. Organizational behavior
and human decision processes, 136, 146-159.

Atkinson, J. (2021). Technology and change management in academic
libraries: An overview and literature review. Technology, Change and the
Academic Library, 11-32.



Seegoolam, Narrainen Mauritian Special Educational Needs Ecosystem

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

Aulia, N., Achdiani, Y., & Nastia, G. |. P. Building an Ecosystem of Support:
The Role of Family, Education, and Society in Realizing the Dreams of
Children with Disabilities. FamilyEdu: Jurnal Pendidikan Kesejahteraan
Keluarga, 8(1), 41-46.

Avramidis, E., Avgeri, G., & Strogilos, V. (2020). Social participation and
friendship quality of students with special educational needs in regular
Greek primary schools. In Social Participation of Students with Special
Educational Needs in Mainstream Education (pp. 59-72). Routledge.

Azadi, N. A., Ziapour, A., Lebni, J. Y., Irandoost, S. F., Abbas, J., &
Chaboksavar, F. (2021). The effect of education based on health belief
model on promoting preventive behaviors of hypertensive disease in staff of
the Iran University of Medical Sciences. Archives of Public Health, 79(1), 69.
Baumeister, J., Reutelshoefer, J., Nadrowsk, K., & Misok, A. (2007). Using
Knowledge Wikis to Support Scientific Communities. In LWA (p. 340).
Briggs, M. H. (1997). Building early intervention teams: Working together for
children and families. (No Title).

Brown, J., Bryan, J., & Brown, T. (2005). Twenty-first century literacy and
technology in K-8 classrooms. Innovate: Journal of Online Education, 1(3).
Bryant, D. P., Bryant, B. R., & Smith, D. D. (2019). Teaching students with
special needs in inclusive classrooms. Sage Publications.

Butcher, H. K., & Taylor, J. Y. (2008). Using a wiki to enhance knowing
participation in change in the teaching-learning process. Visions: the journal
of Rogerian nursing science, 15(1).

Cara, M. (2013). Academic and social outcomes of children with SEN in the
general education classroom. Journal of Educational and Social
Research, 3(7), 90-99.

Castro-Kemp, S., & Samuels, A. (2022). Working together: A review of cross-
sector collaborative practices in provision for children with special
educational needs and disabilities. Research in Developmental
Disabilities, 120, 104127.

Cetin, E. (2021). Digital storytelling in teacher education and its effect on
the digital literacy of pre-service teachers. Thinking Skills and Creativity, 39,
100760.

Chen, H. L., & Chuang, Y. C. (2021). The effects of digital storytelling games
on high school students' critical thinking skills. Journal of computer assisted
learning, 37(1), 265-274.

Cicek, M. (2018). Investigating the effects of digital storytelling use in
sixthgrade science course: A mixed method research study (Doctoral
dissertation, Middle East Technical University (Turkey)).

Cidral, W. A., Oliveira, T., Di Felice, M., & Aparicio, M. (2018). E-learning
success determinants: Brazilian empirical study. Computers &
education, 122, 273-290.

Collins, J., Hammond, M., & Wellington, J. (2002). Teaching and learning
with multimedia. Routledge.

Cross, T. B., & Raizman, M. B. (1986). Networking: An electronic mail
handbook. Addison-Wesley Longman Publishing Co., Inc..

Dabbagh, A, Seens, H, Fraser, J and MacDermid, JC (2023) “Construct
validity and internal consistency of the Home and Family Work Roles
Questionnaires: A cross-sectional study with exploratory factor
analysis”, BMC Women's Health, 23(1), pp. 56-64.

Dayanti, F., & Pribadi, F. (2022). Dukungan sosial keluarga penyandang
disabilitas dalam keterbukaan akses menempuh

467



468

JOURNAL OF ASIAN AMERICAN STUDIES 28.2

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

44,

45.

46.

47.

48.

pendidikan.  SOSIOHUMANIORA:  Jurnal Ilmiah Ilmu Sosial Dan
Humaniora, 8(1), 46-53.

de Carvalho-Filho, M. A., Tio, R. A., & Steinert, Y. (2020). Twelve tips for
implementing a community of practice for faculty development. Medical
teacher, 42(2), 143-149.

Deng, L., & Yuen, A. H. (2011). Towards a framework for educational
affordances of blogs. Computers & education, 56(2), 441-451.

Dhindsa, H. S., & Roger Anderson, O. (2011). Constructivist-visual mind map
teaching approach and the quality of students’ cognitive structures. Journal
of Science Education and Technology, 20(2), 186-200.

Du, H. S., & Wagner, C. (2007). Learning with weblogs: Enhancing cognitive
and social knowledge construction. IEEE Transactions on professional
communication, 50(1), 1-16.

Duchin, S., & Sherwood, G. (1990). Posters as an educational strategy. The
Journal of Continuing Education in Nursing, 21(5), 205-208.

Engineering  Education  Australia, (2025), Virtual ~ Workshop.
https://eea.org.au/insights-articles/what-virtual-workshop.

Erivan, R., Dartus, J., Reina, N., Ollivier, M., Villatte, G., Saab, M., & Devos,
P. (2019). Quel est le taux de publication faisant suite a une communication
au congres de la SOFCOT? Analyse de l’année 2013. Revue de Chirurgie
Orthopédique et Traumatologique, 105(8), 935-940.

Fawait, A., Siyeh, W. F., & Aslan, A. (2024). Islamic Education Management
Strategies In Improving The Quality Of Learning In Madrasas. Indonesian
Journal of Education (INJOE), 4(2), 657-665.

Febriyanto, E., Naufal, R. S., & Sulistiawati, S. (2020). Planning of the web-
based e-raport assessment system.  Aptisi  Transactions On
Technopreneurship (ATT), 2(1), 48-58.

Fernandez, S. (2021). Making space in higher education: disability, digital
technology, and the inclusive prospect of digital collaborative
making. International Journal of Inclusive Education, 25(12), 1375-1390.
Field, A (2016) Discovering Statistics Using IBM SPSS Statistics (4th edn), Sage
Publications Ltd, London.

Frank, A. G., Sander, N., Gastaldi, L., Madini, E., & Corso, M. (2017). An
assessment model for virtual communities of practice: a study in the oil and
gas industry. Knowledge Management Research & Practice, 15(4), 507-522.
Gedfie, M., Getahun, D. A., & Negassa, D. (2021). Barriers to and strategies
for parental involvement in the education of children with disabilities in
primary schools in Bahir Dar City Administration, Ethiopia. British Journal of
Special Education, 48(2), 235-258.

Glasgow, J. N. (1997). It's My Turn! Part Il: Motivating Young Readers Using
CD-ROM Storybooks. Learning & Leading with Technology, 24(4), 18-22.
Glowbl, (2024). Workshop. https://www.glowbl.com/blog/en/what-is-a-
workshop/#:~:text=The%20objectives%200f%20a%20workshop,skills%200r%2
Odeepen%20existing%20knowledge.

Goh, Z. H. J., Cao, Q., Chen, J., & Cai, Y. (2021). iPad serious game to aid
children with special needs in emotion learning. In When VR serious games
meet special needs education: Research, development and their
applications (pp. 157-175). Singapore: Springer Singapore.

Gray, K., Thompson, C., Sheard, J., Clerehan, R., & Hamilton, M. (2010).
Students as Web 2.0 authors: Implications for assessment design and
conduct. Australasian Journal of Educational Technology, 26(1).


https://eea.org.au/insights-articles/what-virtual-workshop
https://www.glowbl.com/blog/en/what-is-a-workshop/#:~:text=The%20objectives%20of%20a%20workshop,skills%20or%20deepen%20existing%20knowledge
https://www.glowbl.com/blog/en/what-is-a-workshop/#:~:text=The%20objectives%20of%20a%20workshop,skills%20or%20deepen%20existing%20knowledge
https://www.glowbl.com/blog/en/what-is-a-workshop/#:~:text=The%20objectives%20of%20a%20workshop,skills%20or%20deepen%20existing%20knowledge

Seegoolam, Narrainen Mauritian Special Educational Needs Ecosystem

49.

50.

51.

52.

53.

54.

55.

56.

57.

58.

59.

60.

61.

62.

63.

64.

65.

Griggs, G. (2022). Development of the Physical Education curriculum in
primary schools. In An Introduction to Primary Physical Education (pp. 54-
72). Routledge.

Guna, B. W. K., & Yuwantiningrum, S. E. (2024). Building Morality and Ethics
Through Islamic Religious Education In Schools. IJGIE (International Journal
of Graduate of Islamic Education), 5(1), 14-24.

Hall, H., & Davison, B. (2007). Social software as support in hybrid learning
environments: The value of the blog as a tool for reflective learning and peer
support. Library & information science research, 29(2), 163-187.
Hamalding, H., Makmur, F., Sumiati, S., & Batubara, K. (2025). E-Leaflet-
Based HIV/AIDS Education and Adolescent Knowledge. Journal of Applied
Nursing and Health, 7(2), 253-268.

Hannon, V., & Peterson, A. (2017). Thrive: Schools reinvented for the real
challenges we face. London: Innovation Unit Press.

Heiman, T., & Olenik-Shemesh, D. (2020). Social-emotional profile of
children with and without learning disabilities: The relationships with
perceived loneliness, self-efficacy and well-being. International journal of
environmental research and public health, 17(20), 7358.

Hewege, R.C., & Perera, LC.R. (2013). Pedagogical significance of wikis:
Towards gaining effective learning outcomes. Journal of International
Education in Business, 6(1), 51-70.

Ho, K., Chockalingam, A., Best, A. & Walsh, G.(2003). Technology-enabled
knowledge translation: building a framework for collaboration. Canadian
Medical Association Journal, 168, 710-711.

Hourigan, T., & Murray, L. (2010). Using blogs to help language students to
develop reflective learning strategies: Towards a pedagogical
framework. Australasian Journal of Educational Technology, 26(2).

Iksal, I., Hayani, R. A., & Aslan, A. (2024). Strengthening character education
as a response to the challenges of the times. Indonesian Journal of Education
(INJOE), 4(3), 761-774.

Islam, M. S., Kunifuji, S., Hayama, T., & Miura, M. (2011). Towards exploring
a global scenario of e-learning in library and information science schools. The
international information & library review, 43(1), 15-22.

Jaya, |. (2019). Penerapan Statistik untuk penelitian pendidikan. Prenada
Media.

Judijanto, L., & Shodiqgin, R. Aslan.(2024). SOCIAL SOLIDARITY IN THE
DIGITAL AGE: CHALLENGES AND OPPORTUNITIES. In Prosiding Seminar
Nasional Indonesia (Vol. 2, No. 3, pp. 357-368).

Kabaran, G. G., Karalar, H., Altan, B. A., & Altintas, S. (2019). Simf
ogretmeni ve sinif 6gretmeni adaylan dijital oyki atolyesinde. Cumhuriyet
Uluslararasi Egitim Dergisi, 8(1), 235-257.

Kahn, L. H., Monath, T. P., Bokma, B. H., Gibbs, E. P., & Aguirre, A. A.
(2012). One health, one medicine.

Karakoyun, F., & Kuzu, A. (2016). The Investigation of Preservice Teachers'
and Primary School Students’ Views about Online Digital
Storytelling. European Journal of Contemporary Education, 15(1), 51-64.
Kase, R., Paauwe, J., & Zupan, N. (2009). HR practices, interpersonal
relations, and intrafirm knowledge transfer in knowledge-intensive firms: A
social network perspective. Human Resource Management: Published in
Cooperation with the School of Business Administration, The University of
Michigan and in alliance with the Society of Human Resources
Management, 48(4), 615-639.

469



470

JOURNAL OF ASIAN AMERICAN STUDIES 28.2

66.

67.

68.

69.

70.

71.

72.

73.

74.

75.

76.

77.

78.

79.

80.

81.

82.

Kaur, R., & Sharma, B. (2018, August). Comparative study for evaluating the
usability of web based applications. In 2018 4th International Conference on
Computing Sciences (ICCS) (pp. 94-97). IEEE.

Khoiriyah, N., & Siswanto, S. (2024). MASYARAKAT SEBAGAI SYSTEM BLAME
APPROACH PENGUATAN MENTAL PENYANDANG DISABILITAS DI KABUPATEN
PATI. Share: Social Work Journal, 14(2), 156-165.

Kim, D. H., Yoon, H. B., Yoo, D. M., Lee, S. M., Jung, H. Y., Kim, S. J., ... &
Yim, J. J. (2016). Etiquette for medical students’ email communication with
faculty members: a single-institution study. BMC Medical Education, 16(1),
129.

Kite, J., & Phongsavan, P. (2017). Insights for conducting real-time focus
groups online using a web conferencing service. F1000Research, 6, 122.
Lange, C., & Kohlhase, M. (2007). Towards scientific collaboration in a
semantic wiki. Bridging the Gap between Semantic Web and Web, 2, 100-
116.

Lewandowski, K. (2015). Distance learning by exam as support of traditional
method of education. International Journal of Electronics and
Telecommunications, 61(3).

Li, S., Jiao, F., Zhang, Y., & Xu, X. (2019). Problems and changes in digital
libraries in the age of big data from the perspective of user services. The
Journal of Academic Librarianship, 45(1), 22-30.

Li, S., Jiao, F., Zhang, Y., & Xu, X. (2019). Problems and changes in digital
libraries in the age of big data from the perspective of user services. The
Journal of Academic Librarianship, 45(1), 22-30.

Lindner, K. T., Schwab, S., Emara, M., & Avramidis, E. (2023). Do teachers
favor the inclusion of all students? A systematic review of primary
schoolteachers’ attitudes towards inclusive education. European Journal of
Special Needs Education, 38(6), 766-787.

Lobe, B. (2008). Integration of online research methods. Faculty of Social
Sciences.

Malhotra, NK (2019) Marketing research: An applied orientation (7th edn),
Pearson/Prentice Hall, Upper Saddle River, NJ.

Malka, S. T., Kessler, C. S., Abraham, J., Emmet, T. W., & Wilbur, L. (2015).
Professional e-mail communication among health care providers: proposing
evidence-based guidelines. Academic Medicine, 90(1), 25-29.

Manjunatha, G., & Kumar, B. T. S. (2019). E-journals usage among Faculty
members and Students: A Survey. Library Philosophy and Practice, 1-10.
Magsood, A., Abbas, J., Rehman, G., & Mubeen, R. (2021). The paradigm
shift for educational system continuance in the advent of COVID-19
pandemic: Mental health challenges and reflections. Current research in
behavioral sciences, 2, 100011.

Marimuthu, S., & Cheong, L. S. (2015). Inclusive education for social
transformation. Procedia-Social and Behavioral Sciences, 172, 317-322.
Martin, A. J., Cumming, T. M., O’Neill, S. C., & Strnadova, I. (2017). Social
and emotional competence and at-risk children’s well-being: the roles of
personal and interpersonal agency for children with ADHD, emotional and
behavioral disorder, learning disability, and developmental disability.
In Social and emotional learning in Australia and the Asia-Pacific:
Perspectives, programs and approaches (pp. 123-145). Singapore: Springer
Singapore.

McGeown, S. P., Osborne, C., Warhurst, A., Norgate, R., & Duncan, L. G.
(2016). Understanding children's reading activities: Reading motivation, skill



Seegoolam, Narrainen Mauritian Special Educational Needs Ecosystem

83.

84.

85.

86.

87.

88.

89.

90.

91.

92.

93.

94.

95.

96.

97.

98.

and child characteristics as predictors. Journal of research in reading, 39(1),
109-125.

McLellan, H. (2007). Digital storytelling in higher education. Journal of
computing in Higher Education, 19(1), 65-79.

McLinden, M., Douglas, G., Hewett, R., Cobb, R., Keil, S., Lynch, P., ... &
Thistlethwaite, J. S. (2022). Promoting equitable access to education for
children and young people with vision impairment: A route-map for a
balanced curriculum. Routledge.

Merriam-Webster, (2025). Emoji definition. https://www.merriam-
webster.com/dictionary/emoji

Meskhi, B., Ponomareva, S., & Ugnich, E. (2019). E-learning in higher
inclusive education: needs, opportunities and limitations. International
journal of educational management, 33(3), 424-437.

Milah, A. S. (2022). Pendidikan kesehatan dan promosi kesehatan dalam
keperawatan. Edu Publisher.

Mnisi, T. (2015). Digital storytelling: Creating participatory space, addressing
stigma, and enabling agency. Perspectives in Education, 33(4), 92-106.
Moberg, S., Muta, E., Korenaga, K., Kuorelahti, M., & Savolainen, H. (2020).
Struggling for inclusive education in Japan and Finland: teachers’ attitudes
towards inclusive education. European journal of special needs
education, 35(1), 100-114

Moore, J. F. (2006). Business ecosystems and the view from the firm. The
antitrust bulletin, 51(1), 31-75.

Moradi, F., Tourani, S., Ziapour, A., Abbas, J., Hematti, M., Moghadam, E.
J., ... & Soroush, A. (2021). Emotional intelligence and quality of life in
elderly diabetic patients. International quarterly of community health
education, 42(1), 15-20.

Mulima, E. I., Muthee, J., & Karia, M. (2024). Access arrangement practices,
its effectiveness and influence on the performance of learners with
dysgraphia in public lower-primary schools in Vihiga County,
Kenya. European Journal of Special Education Research, 10(7).

Nandi, D., Chang, S., & Balbo, S. (2009). A conceptual framework for
assessing interaction quality in online discussion forums. Same places,
different spaces. Proceedings ascilite Auckland, 7-23.

Nandi, D., Hamilton, M., Harland, J., & Warburton, G. (2011, January). How
active are students in online discussion forums?. In Proceedings of the
Thirteenth Australasian Computing Education Conference-Volume 114 (pp.
125-134).

Nguyen, T., & Burgess, S. (2014). A case analysis of ICT for knowledge
transfer in small businesses in Vietnam. International Journal of Information
Management, 34(3), 416-421.

Niemi, H. (2021). Equity and quality as aims of education. Teacher role in
educational ecosystems. Teoksessa E. Kuusisto, M. Ubani, P. Nomelainen &
A. Toom.(eds.) Good teachers for tomorrows. Purpose, values, and talents
in education. London, 19-36.

Niemi, H., Multisilta, J., Lipponen, L., & Vivitsou, M. (2014). Finnish
innovations and technologies in schools. A Guide owards New Ecosystems of
Learning. Rotterdam/Boston/Taipei: Sense Publishers.

Niruri, R., Rakhmawati, R., Saputri, R. N., & Farida, Y. (2023). Efektifitas
Media untuk Peningkatan Pengetahuan dan Sikap pada Perilaku Hidup Bersih-
Sehat Siswa Sekolah Dasar saat Adaptasi Kebiasaan Baru Era COVID-

471


https://www.merriam-webster.com/dictionary/emoji
https://www.merriam-webster.com/dictionary/emoji

472

JOURNAL OF ASIAN AMERICAN STUDIES 28.2

19. JPSCR: Journal of Pharmaceutical Science and Clinical Research, 8(3),
291-300.

99. Nuraida, N., Susanti, T., & Jailani, M. S. (2022). Desain E-Magazine Pada
Mata Pelajaran Biologi Bermuatan High Order Thingking Skill (HOTS) Untuk
Siswa SMA/MA. Jurnal Biotek, 10(1), 83-101.

100.0cran, T. K., Underwood, P. G., & Arthur, P. A. (2020). Strategies for
successful implementation of mobile phone library services. The Journal of
Academic Librarianship, 46(5), 102174.

101.0ECD, 0. (2012). Equity and quality in education: Supporting disadvantaged
students and schools(PDF Dosyasi).

102.0ksanen, K., & Hautamaki, A. (2015). Sustainable innovation: A competitive
advantage for innovation ecosystems. Technology Innovation Management
Review, (10).

103.0ravec, J. A. (2003). Blending by blogging: Weblogs in blended learning
initiatives. Journal of educational media, 28(2-3), 225-233.

104.0rganisation for Economic Co-operation and Development. (2018). Equity in
education: Breaking down barriers to social mobility. Program for
International Student Assessment, Organization for Economic Co-Operation
and Development Publishing.

105.0ztiirk, A., & Tunc, 0. A. (2017). The effect of digital storytelling project on
fine arts high school students’ teamwork skills. Journal of Educational &
Instructional Studies in the World, 7(4), 46-56.

106.Pearce, A. R., & McCoy, A. P. (2007). E14: CREATING AN EDUCATIONAL
ECOSYSTEM FOR CONSTRUC-TION: A MODEL FOR RESEARCH, TEACHING, AND
OUTREACH INTE-GRATION AND SYNERGY. Recuperado 12-02-2016 de
http://www. researchgate.
net/profile/Andrew_Mccoy2/publication/228407398_E14_CREATING_AN_ED
UCATIO
NAL_ECOSYSTEM_FOR_CONSTRUCCION_A_MODEL_FOR_RESEARCH_TEACHIN
G_AND_OUTREACH_ INTE-GRATION_AND_/links/547344030cf216f8cfaecd58.
pdf.

107.Penn State Librairies. (2024). Conference Proceedings.
https://guides.libraries.psu.edu/conferenceproceedings

108.Permana, M. P., & Daniswari, H. P. (2021). Pembuatan E-Raport sebagai
Laporan dan Analisis Kompetensi Perkembangan Anak Didik. Indonesian
Journal of Community Service, 1(2), 380-385.

109.Pinho, C., Franco, M., & Mendes, L. (2020). Exploring the conditions of
success in e-libraries in the higher education context through the lens of the
social learning theory. Information & Management, 57(4), 103208.

110.Rachman, M. A., Raihan, M., & Anida, N. (2023). Peran keluarga dan
masyarakat dalam merawat dan mendukung anak-anak dengan
disabilitas. Religion: Jurnal Agama, Sosial, Dan Budaya, 2(4), 384-398.

111.Rachman, M. A., Raihan, M., & Anida, N. (2023). Peran keluarga dan
masyarakat dalam merawat dan mendukung anak-anak dengan
disabilitas. Religion: Jurnal Agama, Sosial, Dan Budaya, 2(4), 384-398.

112.Radovi¢, S., Radojici¢, M., Veljkovi¢, K., & Mari¢, M. (2020). Examining the
effects of Geogebra applets on mathematics learning using interactive
mathematics textbook. Interactive Learning Environments, 28(1), 32-49.

113.Radulski, E. M. (2022). Conceptualising autistic masking, camouflaging, and
neurotypical privilege: Towards a minority group model of
neurodiversity. Human Development, 66(2), 113-127.


https://guides.libraries.psu.edu/conferenceproceedings

Seegoolam, Narrainen Mauritian Special Educational Needs Ecosystem

114.Rahma, E. (2018). Akses dan Layanan Perpustakaan: teori dan aplikasi.
Kencana.

115.Rapport, M. J. K., McWilliam, R. A., & Smith, B. J. (2004). Practices across
disciplines in early intervention: The research base. Infants & Young
Children, 17(1), 32-44.

116.Ruffini, M. F. (2008). Using e-maps to organize and navigate WEB-based
content. Interactive educational multimedia: IEM, 87-98.

117.Rule, L. (2010). Digital storytelling: Never has storytelling been so easy or so
powerful. Knowledge Quest, 38(4), 56-58.

118.Sachdeva, H., & Bhasin, R. (2020). The Evolution of E-education.
http://bweducation.businessworld.in/article/The-Evolution-Of-E-
education/12-05-2020-192901 .

119.Saraswati, S., & Linda, R. (2019). Development of Interactive E-Module
Chemistry Magazine Based on Kvisoft Flipbook Maker for Thermochemistry
Materials at Second Grade Senior High School. Journal of Science
Learning, 3(1), 1-6.

120.Sari, N. P., Dewi, A. A. S. L., & Suryani, L. P. (2021). Perlindungan hukum
terhadap anak penyandang disabilitas sebagai korban kekerasan
seksual. Jurnal Preferensi Hukum, 2(2), 359-364.

121.Sarinah, S., Sunandar, A., & Rahayu, H. M. (2024). Development of
encyclopedia medicinal plants in the Natuna Malay community. BIO-INOVED:
Jurnal Biologi-Inovasi Pendidikan, 6(3), 295-304.

122.Sauer, |. M., Bialek, D., Efimova, E., Schwartlander, R., Pless, G., &
Neuhaus, P. (2005). “Blogs” and “wikis” are valuable software tools for
communication within research groups. Artificial organs, 29(1), 82-83.

123.Sawitry, N. D. (2011). Pemanfaatan koleksi e-journal bidang ekonomi dan
bisnis oleh civitas akademika pada perpustakaan fakultas ekonomi dan bisnis
(FEB) UIN Syarif Hidayatullah jakarta.

124.Schwind, J. S., Gilardi, K. V., Beasley, V. R., Mazet, J. A., & Smith, W. A.
(2016). Advancing the ‘One Health’workforce by integrating ecosystem
health practice into veterinary medical education: The Envirovet Summer
Institute. Health Education Journal, 75(2), 170-183.

125.Sharma, U., Forlin, C., Loreman, T., & Earle, C. (2006). Pre-Service
Teachers' Attitudes, Concerns and Sentiments about Inclusive Education: An
International Comparison of Novice Pre-Service Teachers. International
journal of special education, 21(2), 80-93.

126.Short, L. A. (2010). Using electronic books to increase elementary students’
motivation to read.

127.Siegenthaler, E., Wurtz, P., & Groner, R. (2010). Improving the usability of
e-book readers. Journal of usability studies, 6(1), 25-38.

128.Singley, M. K., & Anderson, J. R. (1989). The transfer of cognitive skill (No.
9). Harvard University Press.

129.Sitopu, J. W., Khairani, M., Roza, M., Judijanto, L., & Aslan, A. (2024). The
importance of integrating mathematical literacy in the primary education
curriculum: A literature review. International Journal of Teaching and
Learning, 2(1), 121-134.

130.Smith, J., Brown, L., & Garcia, M. (2022). Family involvement in
individualized education plans: Impacts on adaptive skills and academic
performance. Journal of Special Education Research, 45(3), 210-225.

131.Sulasmianti, N. (2018). Pemanfaatan Blog sebagai media
pembelajaran. Jurnal Teknodik, 143-158.

473



474

JOURNAL OF ASIAN AMERICAN STUDIES 28.2

132.Sun, J., & Yuan, B. Z. (2012). Development and characteristic of digital
library as a library branch. IERI Procedia, 2, 12-17.

133.Syakhrani, A. W., & Aslan, A. (2024). The impact of informal family
education on children's social and emotional skills. Indonesian Journal of
Education (INJOE), 4(2), 619-631.

134.Tabieh, A. A., Al-Hileh, M. M., Afifa, H. M. A., & Abuzagha, H. Y. (2021). The
effect of using digital storytelling on developing active listening and creative
thinking skills. European Journal of Educational Research, 10(1), 13-21.

135.Takala, M., Haussttatter, R. S., Ahl, A., & Head, G. (2012). Inclusion seen by
student teachers in special education: differences among Finnish, Norwegian
and Swedish students. European Journal of Teacher Education, 35(3), 305-
325.

136.Tavakol, M and Wetzel, A (2020) “Factor Analysis: a means for theory and
instrument development in support of construct validity”, International
Journal of Medical Education, Vol. 11, pp. 245-247.

137.Thu, D. N. T., Thuan, P. T., Hoan, N. T. T., & Mai, P. T. H. (2025, July).
RESEARCH ON PROPOSING A COMPREHENSIVE SUPPORT ECOSYSTEM MODEL
FOR CHILDREN WITH DISABILITIES AND THEIR FAMILIES IN VIETNAM.
In Proceedings of International Conference on Special Education (Vol. 6, pp.
161-182).

138.Trappey, A., Trappey, C. V., & Hsieh, A. (2021). An intelligent patent
recommender adopting machine learning approach for natural language
processing: A case study for smart machinery technology
mining. Technological Forecasting and Social Change, 164, 120511

139.Traynor, M. (2015). Focus group research. Nursing Standard (2014+), 29(37),
44,

140.UNESCO, (2017), “Las tic’s en la educacion.”
http://www.unesco.org/new/es/unesco/themes/icts/.

141.UNESCO. (2018). One in every five children, adolescents and youth is out of
school worldwide. UNESCO Institute for Statistics.
http://uis.unesco.org/sites/default/files/documents/fs48-one-five
children-adolescents-youth-out-school-2018-en.pdf

142.UNICEF, (2024). E-Newsletter. https://knowledge.unicef.org/knowledge-
management/resource/e-newsletter

143.UNICEF, U. (2014). Child rights education toolkit: Rooting child rights in early
childhood education, primary and secondary schools. Resource document.
Geneva: UNICEF Private Fundraising and Partnerships Division. https://www.
unicef. org/media/63081/file/UNICEF-Child-Rights-Education-Toolkit. pdf.

144 Wagner, C. (2004). Wiki: A technology for conversational knowledge
management and group collaboration. Communications of the association for
information systems, 13(1), 19.

145.Walpole, S. C., Pearson, D., Coad, J., & Barna, S. (2016). What do
tomorrow’s doctors need to learn about ecosystems?-A BEME Systematic
Review: BEME Guide No. 36. Medical Teacher, 38(4), 338-352.

146.Wambui, T. W., Wangombe, J. G., & Muthura, M. W. (2013). Linking human
resource management to knowledge transfer for organizational
development. International Journal of Business and Social Science, 4(12).

147 .Wexelbaum, R. S., Miltenoff, P., & Parault, S. J. (2011). Ebooks and reading
comprehension: Perspectives of librarians and educators.

148.Williams, S. N., Armitage, C. J., Tampe, T., & Dienes, K. (2021). Public
attitudes towards COVID-19 contact tracing apps: A UK-based focus group
study. Health Expectations, 24(2), 377-385.


http://www.unesco.org/new/es/unesco/themes/icts/
http://uis.unesco.org/sites/default/files/documents/fs48-one-five%20children-adolescents-youth-out-school-2018-en.pdf
http://uis.unesco.org/sites/default/files/documents/fs48-one-five%20children-adolescents-youth-out-school-2018-en.pdf
https://knowledge.unicef.org/knowledge-management/resource/e-newsletter
https://knowledge.unicef.org/knowledge-management/resource/e-newsletter

Seegoolam, Narrainen Mauritian Special Educational Needs Ecosystem

149.Works, K. (2012). Recombinant Education: Regenerating the Learning
Ecosystem. Knowledge Works Forecast.

150.Yang, S. H. (2009). Using blogs to enhance critical reflection and community
of practice. Journal of Educational Technology & Society, 12(2), 11-21.

151.Yang, Y. T. C., & Wu, W. C. I. (2012). Digital storytelling for enhancing
student academic achievement, critical thinking, and learning motivation: A
year-long experimental study. Computers & education, 59(2), 339-352.

152.Yoneda, H. (2020, August). Development of the Japanese inclusive education
system: From special schools to curriculum modification for special-needs
education in regular schools. In 1st Progress in Social Science, Humanities
and Education Research Symposium (PSSHERS 2019) (pp. 1031-1040). Atlantis
Press.

153.Yuniva. | and Anshori. A. (2017). Web-Based Electronic Learning
Information System Design, pp. 5460.

154.Zakaria, M. S. (2021). Data visualization as a research support service in
academic libraries: An investigation of world-class universities. The Journal
of Academic Librarianship, 47(5), 102397.

155.Zamboni, K., Baker, U., Tyagi, M., Schellenberg, J., Hill, Z., & Hanson, C.
(2020). How and under what circumstances do quality improvement
collaboratives lead to better outcomes? A systematic
review. Implementation Science, 15(1), 27.

156.Ziegler, M and Hagemann, D (2015) “Testing the unidimensionality of items
pitfalls and loopholes”, European Journal of Psychological Assessment, Vol.
31, No. 4, pp. 231-237.

157.Zulfarina, Z., Syafii, W., & Putri, D. G. (2021). E-magazine based on
augmented reality digestive as digital learning media for learning
interest. Journal of Education Technology, 5(3), 417-424.

475



